Teaching Pronunciation 2

Exploratory task 1.6

There are English jokes that are based on modification of phonemes. Read the following jokes and explain what produces the pun effect in them. Give the standard spelling of the pun line (line that has a “word play” in it). Try to trace the path from the full pronunciation of the phrase to the reduced conversational style.

	Jokes
	Full spelling of the pun line

	A. Jamaica?

B. No, not me

A. Who’s there?

B. Jemimah…?

A. Jemimah who?

B. Jemimah coming in? It’s cold outside!

A. Who’s there?

B. Juno

A. Juno who?

B. Juno your house is on fire?
	


Major components of teaching pronunciation are English sounds and intonation. English consonants (24) are represented in the chart below:

	Manner
	Place of articulation

	
	Bilabial
	Labio-dental
	Dental
	Alveolar
	Palatal
	Velar
	Glottal

	Stop
	P B
	
	
	T D
	
	K g
	

	Fricative
	
	F V 
	Th  
	S Z
	Sh Zh
	
	H

	Affricate
	
	
	
	
	Tch Dge
	
	

	Nasal
	M 
	
	
	N
	
	Ng
	

	Liquid
	W 
	
	
	R
	J
	
	

	Lateral
	
	L 
	
	
	
	
	


These sounds make up the target in teaching English consonants
Vowel sounds can be distinguished from one another  by which part of the tongue is involved (front, central, back) and by how high the tongue is when the sound is produced (high, mid, low). These two dimensions are summarized in the vowel quadrant:

	
	Front
	Central
	Back 

	High


	Tea  

     Tip
	
	Too  

     Took

	Mid

 
	Pen

    
	Cup
	Tall

      Tar

	Low


	  Tap
	
	          Spot


A typically English feature of the vowel system is the diphthongs or the vowel glides. The vowel glide in the  English diphthongs is shown in the quadrant below:

	
	Front 
	Central 
	Back

	High
	I


	
	U

	Mid
	E
	Neutral
	

	Low
	
	A
	O


E.g. play, near, town, pair, time, tour, toy etc. 
English intonation can be introduced to the learners as the variation of the voice pitch levels. This can be compared to the variation on the music staff. The staff and an example sentence can be drawn as follows:

	Extra-high
	               NOT AN 

	High
	                                  ELEMENT OF

	Mid
	AND                                                        TRUTH 

	Low
	                                                                                         IN IT


(Celce-Murcia, 1996. P. 193)
Major intonation tone groups are: low rise and low fall, high rise and high fall, fall-rise (within one syllable), rise-fall (within one syllable), fall + rise (within a series of syllables) and rise + fall (within a series of syllables), mid-level tone.

Exploratory task 1.7

Match the following phrases in the dialogue with the appropriate tone-groups. Compare your results with your peers’.

	Dialogue 
	Tone-groups 

	1. Hello?

2. Hello, this is Joe,

3. Oh, hi Joe. How are you?

4. I am fine. Can I talk to Jesse?

5. She is out. Should I tell her you called?

6. Yeah. I won’t be able to meet her tonight. My whole family is going out for dinner.

7. Okay. I’ll be sure to tell her.
	A. Low rise

B. High rise

C. Low fall

D. High fall

E. Fall-rise

F. Rise-fall

G. Fall + rise

H. Rise + fall

I. Mid-level tone


Input reading 2

Warming up discussion 2.1

There are two kinds of knowledge in mastering the English pronunciation. One type of knowledge is intuitive, which is a language feeling. The other type of knowledge is analytic and is based on the knowledge of articulation.. List all the “pros” and “cons” of the intuitive and analytic ways to teach English pronunciation

	Intuitive knowledge
	Analytic knowledge

	Pros
	Cons 
	Pros
	Cons

	
	
	
	


Techniques for teaching pronunciation.

There are techniques for teaching pronunciation that have traditionally been used and are still being used in instructed settings. The traditional approach to teaching pronunciation that still survives is the “pronunciation drill”. Drills are still very popular and there are a number of reasons for that. Drills mean engaging the students in the narrowly defined tasks. This provides emotional security for the learners and teachers. Drills are relatively easy to perform. They guarantee in most cases the immediate result of mastering the learning material. In other words “drill works” and that is what matters. It is evident that one can’t master pronunciation of the foreign language without some form of repetitive drilling. Repetition can be by the whole class, individually in the fixed order, slow tempo and fast tempo, repetition in small groups etc. (Nunan, D. 1991. Language Teaching Methodology. Phoenix ELT. P. 104). 

Listen and imitate. Students listen to the teacher provided models and repeat to imitate them. E.g.1: back, lack, lap, tap, map, cat, fat...(phoneme [a] in the closed syllable).  E.g.2:  Why  Willie,  why  wink  widely,  weep wildly, whoop weirdly...? (every word begins with [w]). Repetitious exercises  train the learners to pronounce long chains of words and/or phrases.  E.g. lunch, much, crunch, such, touch... At  lunch I like to crunch so much and touch what I can crunch.. Analogy exercises  consist  in  filling in the gaps in word chains on the analogy.  E.g.  My loved one is so near, and dear, but I ... (fear) that he will not come here. 
Exploratory task 2.1

Practice the rhyme given below and observe the errors and slips you and your peers have made. Try to account for the errors and slips:

	Poem
	Errors and slips
	Explanation

	A tutor who tooted the flute,

Tried to tutor two tutors to toot.

Said the two to the tutor:

Is it better to toot,

Or to tutor two tutors to toot?


	
	


Exploratory task 2.2

Try to add more words into the dialogue to train the sound [au]. Give the text for imitation to the peers. 

· I’ve found a mouse!

· Found a mouse? Don’t shout so loud! Sit down.

· I’ve found a brown mouse! A mouse running around in the lounge!

· On the ground?

· Under the couch!

· Get it out!

· How?

· Somehow. Turn the couch upside-down. Wow! A mouse in the house! Ours is the foulest house in the town?!

     (words to insert: now, round, Brown, cow, ouch, clown, pounds, down, gown, sound, owl …).
Phonetic description. The teachers and learners used articulation descriptions, phonetic alphabets (transcriptions)  and sound charts to describe the language.

Exploratory task 2.3

Try the following activity with your students or peers and reflect on the procedure. Show the learners a picture and ask them to pronounce all the sounds they need to describe it. The learners first pick out the necessary words, analyze the sounds that are used in these words and finally produce a list of the sounds necessary for the description of the picture. After that they practice the sounds, pronounce the sounds in the words and finally describe the picture.

	Picture
	Sounds

	[image: image1.wmf]
	


Minimal pair drills. The technique helps the students distinguish  between similar sounds in the target language through listening discrimination. Contrastive exercises train  in  learners  the  ability  to distinguish the meaning with the help of phonemes.  E.g.  I feel that I  have  my...(fill).  I  can't   go   up   the   hill   on high...(heel). There    are   too   many   sheep   on   such   a small...(ship). In order to make the minimal pair  drill (e.g. /n/ VS /ng/) more communicative, pair work can be organized and the students are asked to ask each other questions using the list of names and activities. E.g. Where’s Ron? – He is running. Where’s John? – He is jogging.

	Names
	Activities

	· John

· Dan

· Lynn

· Sean

· Brian

· Ken

· Ron

· Jane

· Don
	· Jogging

· Skiing

· Swimming

· Boating

· Playing

· Bowling

· Dancing

· Cleaning

· Singing

· Scanning 

· Jamming

· Darning


Exploratory task 2.4

Practice the following pairs of words. Pronounce a word and make your partner decide on which word of the pair you actually pronounce. Register all the errors in pronunciation and comprehension:

	Pairs of words
	Errors 

	mouse – mouth

sum – thumb

sick – thick

sink – think

pass - path 

free - three 

first – thirst

fin – thin

half - hearth 

tin - thin 

tree - three 

tanks - thanks 

sheet – sheath

Dan - than 

dare - there 

doze - those, 

whizz – with

breeze – breathe

 boos – booth

 size – scythe


	


Tongue-twisters (phrases that are difficult to say without a sound mistake because of the sounds interfering with each other).  E.g. “Swans swam in swarm and swiftly swerved to swallow the sweet worm” or “She sells sea shells on the sea shore and the shells she sells are sea shells”. Other examples are: The scythe of this size is the size of the scythe. This thin feather is thinner than that thick leather. Those pieces of leather and feather are both close with those clothes.
Exploratory task 2.5

Work out an activity to create tongue twisters of your own:
Write your full name, including any nicknames you may have: 
__________________________________________________
Now students work in groups of three. Dictionaries are okay! 
Pass your paper to the person on your right. Write one answer for every question you have received by passing each time your paper to other students. Your answer must begin with the first sound in the person's name (e.g. Mary - made a mess). Continue doing this until all the blanks on all the papers are full. You should have different answers from all the people in your group when your paper comes back to you! 

What did s/he do? ___________________________________ 
Where? ___________________________________ 
When? ___________________________________ 
 Why? because ___________________________________ 
Now use your paper to make funny tongue twister combinations. How many can you create? Which one is the funniest? 
Example answers: 
WHO: Mary 
DID WHAT: met a man, ate mangoes, married a monkey 
WHERE: in Minnesota, at the Market, in Montreal 
WHEN: on May 5th, at midnight, in the middle of winter 
WHY: because she was mad, by mistake, because her mother made her do it 

Possible texts of the tongue twisters
Mary met a man at the market on May and  her mother made her do it. 
Mary married a monkey in Minnesota at midnight because she was mad. 
Mary ate mangoes in Montreal in the middle of the morning by mistake. 

Students can illustrate their best tongue twisters with or pin-ups for the class! 
Contextual minimal pair drill. A situation setting is used to distinguish between the similar words. E.g. The situation is that a blacksmith is shoeing a horse. What sentence do you hear? “The blacksmith a/hits b/heats the horseshoe. 

Visual aids. Devices such as charts, pictures, mirrors, real things are used to enhance the pronunciation training.

Developmental approximation drill. The technique reconstructs the way, in which children acquire pronunciation by substituting some sounds instead of the other. E.g. children acquiring English as their native tongue often substitute /w/ for /r/ or /y/ for /l/. In order to deal the this error, the exercise will take the following shape: wed – red, wag-rag, witch – rich, wipe – ripe, yet – let, yes – less etc.

Practice of shifts. E.g. /mime – mimic/, /photo – photography/. Rhythmic exercises  develop  rhythm  of   utterance:   This thimble is  thick for a thin finger.  This thimble is thin for a thick finger.  A thick thimble for  a  thick  finger.  A  thin thimble for a thin finger. Thick for thick. Thin for thin. Rhythm reinforcement may take the form of  jazz  chants.  E.g. Where's the cat?  - It's on the mat. - On the mat? - Yes, on the mat. - Why on the mat?  - It's so fat, it can't stand and sat on the mat. Jazz chants are based on the repetition of phrases: Eat your salad! - I don't like it. I hate it. I loathe it...

Exploratory task 2.6

Shifts of stress can be practiced with the nursery rhymes that have a typical pattern or rhythm. Could you think of the rhythm pattern to the rhyme below? 

Mary, Mary,

Quite contrary

How does your garden grow?

With silver bells,

And cockle shells,

And pretty maids all in a row.

Answer keys

Warming-up discussion 0
1D 2F 3D 4D 5T 6D 7D 8F 9D

SAQ 1.1
1B 2B 3b 4B 5a 6a 7a

Exploratory task 1.1
1 eleven players of a football team a looking for a contact lens lost by the goalkeeper; 2 Pauline is the tallest one)

Exploratory task 1.2

1 boiled, 2 join, 3 merchant, 4 work 5 person 6 heard 7 when

Glossary

Allophone is a variant of a phoneme that is typical for individuals, social groups or dialects

Approximation approach is the target pronunciation that resembles the native pronunciation only partially but is nevertheless sufficient for communication

Articulation is a set of movements by the articulation organs (tongue, lips etc) in order to pronounce speech sounds

Consonant is a speech sound with an obstruction on the way of the air passage

Diphthong is a vowel with a glide that is considered to be one phoneme

Interjections are exclamatory sounds e.g. “Oh!’

Intonation is a change in the pitch of voice that plays a significant part in communicating structural organization of an oral utterance, types of sentences and individual attitudes

Minimal opposition pair consists of the two speech sounds that are different from each other in only one single feature (e.g. [p] and [b])

Modification of phonemes in connected speech is the spoken style of pronouncing the speech sounds with reductions, changes and omissions

Phoneme is a speech sounds that is capable of distinguishing the meaning of words if it is substituted by another sound

Phonetic competence is the knowledge of correct pronunciation

Pronunciation drill is an activity that is based on language rehearsal with the purpose of practicing pronunciation

Pronunciation errors are phonetic inaccuracies that stem from the fallacious idea of what a correct pronunciation should be

Pronunciation mistakes are occasional inaccuracies against the background of a generally correct pronunciation

Received pronunciation is the most universally understood mode of English pronunciation that is accepted as the norm by the BBC radio and TV

Sound-symbol correspondence is the association between speech sounds and the letters, with which these sounds are written

Tongue-twisters are phrases that are difficult for pronunciation because the sounds easily get confused in them

Vowel is a speech sound with a free air passage
Задание для аттестации за 17 апреля

Кейс по фонетике
Учащимся 11 класса предстоит сдавать ЕГЭ через 2 месяца. Сейчас они находятся дома и учитель не всегда может провести правильную коррекцию их фонетических навыков для успешной сдачи экзамена. Дайте теоретическое обоснование проблемы.

Составьте на 2 недели комплекс заданий для совершенствования фонетических навыков у учащихся 11 класса с целью подготовки к сдачи ЕГЭ. Учащиеся занимаются дома онлайн.

Необходимо указать работающие ссылки, по которым ученики могут тренироваться самостоятельно.

Прикрепите кейс на Google Disk под заголовком Фамилия_Фонетика 1

Будет создана новая папка аттестация – апрель-май
