Grammar Acquisition

The aim of this unit

· To make you think about the ways of teaching grammar

· To give you useful information on how teaching grammar can be approached

· To present a variety of grammar teaching tasks

What do you have to do in this unit?

A Input reading

B Exploratory tasks 

C Self-assessment questions (SAQ) with answer keys at the end of the unit

D Observation task

E Micro-teaching with an observation scheme

F Integrated task

Warming up discussion

SAQ 0 Agree or disagree with the following statements by marking T (true), F (false) and D (debatable). You will return to these statements after you have studied this unit.

	Statements
	T F D

	1. Grammar describes the rules of how the language produces sentences

2. Grammar describes the mainstream language norm

3. Grammar studies the construction of written sentences

4. Academics', teachers' and learners' grammars are the same

5. Sentences can be either grammatically correct or not

6. Teaching grammar is teaching the construction of sentences

7. Bi-lingual exercises have no place in teaching grammar

8. In teaching grammar the rules should come first and the examples should follow

9. Rules explain the language in the best possible way

10. Drill is the way to mastering grammar
	


Input reading 1

Warming up discussion 1

Give your understanding of the following items: “good knowledge of grammar” and “poor knowledge of grammar”

	Good knowledge of grammar
	Poor knowledge of grammar

	
	


Exploratory task 1.1

Give the normative parallels to the following sentences

	Spoken grammar
	Normative grammar

	· Transposition. E.g. I'll go to the chicken to fry the kitchen.

· Omission. E.g. He a teacher at school.

· Redundancy. E.g. Did he went to school last year?

· Overgeneralization. E.g. Mom goed to work.

· Ellipsis. Went where?

· Tag. E.g. Nice fellow. That one. 

· Anaphoric start. E.g. This guy, he is cool.


	


SAQ 1.1

Agree or disagree with the following statements by marking T (true), F (false) and D (debatable).

	Statements
	T F D

	1. Grammar describes only recurrent language

2. Grammar gives classification of recurrent language

3. A grammatical utterance can be  incorrect

4. Grammar inaccuracies can at the same time be spoken norms

5. Declarative grammar is the knowledge of rules

6. Procedural grammar is the knowledge of language examples

7. Explicit grammar  helps develop implicit grammar knowledge

8. The words "grammatical" and "correct" are not synonyms

9. Grammaticality of written and oral English is different
	


Input reading 2

Warming up discussion

List the features typical of written and spoken language grammar

	Written language grammar
	Spoken language grammar

	
	

	
	

	
	

	
	


Exploratory task 2.1

Read the following interactional chat and analyze on-line amendments in the grammar chain of the utterances: 

A. There's a nice new  postcard … a nice … well I don't know how new it is … it's been a while since I've been here … of a sunset … a new one …

B. It was on … it was John Forgan who took that one …

C. Yes it's really lovely … this years' … the Anderson's house …

D. I watched that film last night … remember that …did you see it …

E. You just saw the ashassina …assassination and … the man got shot him … they was … were following all the things … and all that …

Input reading 3

Warming-up discussion

Produce a list of your favorite and most successful techniques of teaching grammar


Exploratory task 3.1

Grammar drills can take a format of a "pen-and-paper" exercise. Pen-and-paper exercise can take the form of "writing from notes". You are facing a busy day, which is full of commitments. Write a brief summary of your obligations, choices and alternatives for the day looking at your notes (notes have been done for you). Grammar target - modal verbs "must", "have to", "can", "should", "ought to", "need", "be to". Reflect on the activity after you have done it with the peers.


Exploratory task 3.2

A drill can take the form of a cued activity, in which a teacher gives the learners a cue in order to elicit the necessary language. A cue can be just a word prompting the expected utterance. E.g. the purpose of teaching is to reinforce the Past Simple of the verbs. The teacher asks the learners to think of what caused the death of the dinosaurs. The teacher gives the cues and the learners make up phrases. Complete the list of words and do the activity with the peers. Reflect on the procedure.

	Teacher
	Learners

	· Climate

· Waters 

· Glaciers

· Food 

· Catastrophes   Etc
	· The climate on the planet BECAME cooler

· The waters RECEDED

· The glaciers ADVANCED  

· The food WAS scarce 

· Catastrophes SHOOK the world


 Exploratory task 3.4
Cued drill helps to recycle the language by practicing "conversation chunks". When a statement surprises us, we can show it by asking a question. E.g. The weather looks OK. - Does it? Your shoes are soaked through. - Are they? In order to organize a drill the teacher asks the learners what question they can ask to show surprise at the following statements. Complete the list of statements and run the activity with the peers. Reflect on the procedure.

	Statements
	Reactions

	· That is John over there

· Alice likes white wine

· I live next door

· Peter lives across the road

· The wine is cold     Etc
	· Is it?

· Does she?

· Do you?

· Does he?

· Is it?


Exploratory task 3.5

Cued drill can help in training the Grammar Tenses. Every Grammar Tense has a grammar meaning, which can be used as a cue to make the learners produce sentences and even write stories. Make up your own list of “grammar meanings” and write a story with the peers. Reflect on the activity.

	Grammar Tense Meaning
	Learner's Story

	· Fact in the past

· Action before the moment in the past

· Future in the past

· Action in progress in the past    Etc
	· There was once a giant in the cave

· He had lived there alone all his life and did not like it

· He dreamt that once he would be happy

· The giant was looking for a good wife everywhere…


Exploratory task 3.6

Cued drill can be organized as substitution and transformation. In the substitution drill the learners can be asked to substitute a word in the sentence and to rewrite the sentence without changing its meaning. Complete the list of “initial sentences” and run the activity with the peers. Reflect on the procedure. 

	Initial Sentence
	Word
	Target sentence

	· Are you enjoying yourself?

· What is the name of this animal?

· I was the fastest runner

Etc
	· Having

· Called 

· Nobody
	· Are you having a good time?

· What is this animal called?

· Nobody could run faster than me


Exploratory task 3.7

Cued drill can take the form of grammar transformation. To make transformation more meaningful, the sentence produced as a result of it should explain the given sentence, comment on it or continue the idea. E.g. (the teaching purpose is Present Perfect). Complete the list of “sentence cues” and run the activity with the peers. Reflect on the procedure

	Sentence Cue
	Sentence Transformation

	· He looks so dirty!

· He is a good waiter.

· She is never late.     Etc
	· He has just repaired his car.

· He has had long experience.

· It has always been her way.




Exploratory task 3.8

Creative grammar drill can be organized with chanting activities (the idea of using jazz chants in the classroom is developed by C. Graham) (Graham, 1978). Here is an example with "ought to", "should", "must", "have to" "can't". Practice it one by one and them arrange chanting in a canonical way (small group starts, while they continue the second small group starts from the beginning etc). Reflect on the procedure.

I ought to be polite

I know I should behave myself

I must be honest

I mustn't tell lies

I have to study

I have to work…

I can't be all that good!

I tell you I can't be all that good!

But I ought to be polite … etc

Exploratory task 3.9

Communicative game

The class is divided into groups of three or four. The object of the game is for each group to decide which implement (a tool or utensil) would be most useful in each situation. Grammar subject: Comparisons: The … would be better/stronger … etc. The … is not as … as … The … is not … enough to … Run the game and reflect on the procedure

	Implements
	Situations

	· Pincers

· Stone

· Twig

· Knife

· Fork

· Hammer

· Clew (ball of strings)

· Coat-hanger

· Chewing-gum

· Sheet of paper
	· You have a bottle of wine but no cork-screw

· The cupboard door keeps swinging open

· The sink is blocked

· The  neighbor's dog keeps squeezing though the whole in the fence

· Your ring has dropped into a saucepan of boiling water

· You have dropped some money through a crack in the floorboards

· You have accidentally just thrown an important letter onto the fire

· You can't get the lid off the jam pot

· Your house is locked and you can't get in

· A water pipe is leaking and water is dripping onto the floor


Exploratory task 2.1
Read the following interactional chat and analyze on-line amendments in the grammar chain of the utterances: 

F. There's a nice new  postcard … a nice … well I don't know how new it is … it's been a while since I've been here … of a sunset … a new one …

G. It was on … it was John Forgan who took that one …

H. Yes it's really lovely … this years' … the Anderson's house …

I. I watched that film last night … remember that …did you see it …

J. You just saw the ashassina …assassination and … the man got shot him … they was … were following all the things … and all that …

Input reading 3

Warming-up discussion

Produce a list of your favorite and most successful techniques of teaching grammar


Exploratory task 3.1

Grammar drills can take a format of a "pen-and-paper" exercise. Pen-and-paper exercise can take the form of "writing from notes". You are facing a busy day, which is full of commitments. Write a brief summary of your obligations, choices and alternatives for the day looking at your notes (notes have been done for you). Grammar target - modal verbs "must", "have to", "can", "should", "ought to", "need", "be to". Reflect on the activity after you have done it with the peers.


Exploratory task 3.2

A drill can take the form of a cued activity, in which a teacher gives the learners a cue in order to elicit the necessary language. A cue can be just a word prompting the expected utterance. E.g. the purpose of teaching is to reinforce the Past Simple of the verbs. The teacher asks the learners to think of what caused the death of the dinosaurs. The teacher gives the cues and the learners make up phrases. Complete the list of words and do the activity with the peers. Reflect on the procedure.

	Teacher
	Learners

	· Climate

· Waters 

· Glaciers

· Food 

· Catastrophes      Etc
	· The climate on the planet BECAME cooler

· The waters RECEDED

· The glaciers ADVANCED  

· The food WAS scarce 

· Catastrophes SHOOK the world


 Exploratory task 3.4
Cued drill helps to recycle the language by practicing "conversation chunks". When a statement surprises us, we can show it by asking a question. E.g. The weather looks OK. - Does it? Your shoes are soaked through. - Are they? In order to organize a drill the teacher asks the learners what question they can ask to show surprise at the following statements. Complete the list of statements and run the activity with the peers. Reflect on the procedure.

	Statements
	Reactions

	· That is John over there

· Alice likes white wine

· I live next door

· Peter lives across the road

· The wine is cold     Etc
	· Is it?

· Does she?

· Do you?

· Does he?

· Is it?


Exploratory task 3.5

Cued drill can help in training the Grammar Tenses. Every Grammar Tense has a grammar meaning, which can be used as a cue to make the learners produce sentences and even write stories. Make up your own list of “grammar meanings” and write a story with the peers. Reflect on the activity.

	Grammar Tense Meaning
	Learner's Story

	· Fact in the past

· Action before the moment in the past

· Future in the past

· Action in progress in the past

· Etc
	· There was once a giant in the cave

· He had lived there alone all his life and did not like it

· He dreamt that once he would be happy

· The giant was looking for a good wife everywhere…


Exploratory task 3.6

Cued drill can be organized as substitution and transformation. In the substitution drill the learners can be asked to substitute a word in the sentence and to rewrite the sentence without changing its meaning. Complete the list of “initial sentences” and run the activity with the peers. Reflect on the procedure. 

	Initial Sentence
	Word
	Target sentence

	· Are you enjoying yourself?

· What is the name of this animal?

· I was the fastest runner     Etc
	· Having

· Called 

· Nobody
	· Are you having a good time?

· What is this animal called?

· Nobody could run faster than me


Exploratory task 3.7

Cued drill can take the form of grammar transformation. To make transformation more meaningful, the sentence produced as a result of it should explain the given sentence, comment on it or continue the idea. E.g. (the teaching purpose is Present Perfect). Complete the list of “sentence cues” and run the activity with the peers. Reflect on the procedure

	Sentence Cue
	Sentence Transformation

	· He looks so dirty!

· He is a good waiter.

· She is never late. Etc
	· He has just repaired his car.

· He has had long experience.

· It has always been her way.


Exploratory task 3.8

Creative grammar drill can be organized with chanting activities (the idea of using jazz chants in the classroom is developed by C. Graham) (Graham, 1978). Here is an example with "ought to", "should", "must", "have to" "can't". Practice it one by one and them arrange chanting in a canonical way (small group starts, while they continue the second small group starts from the beginning etc). Reflect on the procedure.

I ought to be polite

I know I should behave myself

I must be honest

I mustn't tell lies

I have to study

I have to work…

I can't be all that good!

I tell you I can't be all that good!

But I ought to be polite … etc

Exploratory task 3.9

Communicative game

The class is divided into groups of three or four. The object of the game is for each group to decide which implement (a tool or utensil) would be most useful in each situation. Grammar subject: Comparisons: The … would be better/stronger … etc. The … is not as … as … The … is not … enough to … Run the game and reflect on the procedure

	Implements
	Situations

	· Pincers

· Stone

· Twig

· Knife

· Fork

· Hammer

· Clew (ball of strings)

· Coat-hanger

· Chewing-gum

· Sheet of paper
	· You have a bottle of wine but no cork-screw

· The cupboard door keeps swinging open

· The sink is blocked

· The  neighbor's dog keeps squeezing though the whole in the fence

· Your ring has dropped into a saucepan of boiling water

· You have dropped some money through a crack in the floorboards

· You have accidentally just thrown an important letter onto the fire

· You can't get the lid off the jam pot

· Your house is locked and you can't get in

· A water pipe is leaking and water is dripping onto the floor


Communicative game can be competitive. An example of such a game is "Headless sentences" (adapted from Rinvolucri, M. 1997. P. 9-10). The grammar material to be trained is Present Simple Passive. The learners are to compete in writing the beginnings of the “headless sentences" about sports activities. Run the activity with the peers and reflect on the procedure
	Beginning of Sentence
	"Headless" sentences

	__________________

__________________

__________________

__________________

__________________

__________________

__________________

__________________

__________________
	is played by two or four people often on grass

is dominated by black athletes

is/are played mainly in pubs

is played by rich people with s small, pitted ball

are betted on by all sorts of people

a man may not be hit below the belt

is banned in China

is stigmatized as gambling

is played by very tall men




Exploratory task 3.10

Structure-based grammar drills

The exercises that present grammar structures as separate pieces of language are "structure-based". Make up a list of some 8-10 sentences and run the activity. Reflect on the procedure.

E.g. Choose the sentence that has the closest meaning to the numbered sentence. Subject: Present Perfect and Past Simple Tenses.

1. When did it stop raining. A/How long hasn't it been raining? B/ When wasn't it raining?

2. You've been talking on the phone for two hours. A/ You've just stopped talking on the phone. B/ You started talking on the phone two hours ago.

She's studied French since September. A/ She started studying French in September. B/ She studied French  in September Exploratory task 3.11
Context-based grammar drills

The exercises that present grammar material as part of the whole context are "context-based". E.g. Inspector Johnson is interrogating Tom Sharp, who is suspected of having taken part in a bank robbery in London last Friday. Look at Tom's answers and write inspector's questions. Subject: Interrogative sentences. Run the activity and reflect on the procedure.

Inspector: oh, come on, Tom. You know you'd better cooperate. Just tell me one or two things - for example _________________________________________________

Tom: Nothing. I did nothing on Friday.

Inspector: ____________________________________________________________

Tom: At seven, as usual - I always get up early. 

Inspector: ____________________________________________________________

Tom: Yes, I did - a large plate of bacon and eggs before Mary came.

Inspector: ____________________________________________________________

Tom: Oh, come on, inspector, you know Mary's my girlfriend.

Inspector: ____________________________________________________________

Tom: I first met her in Manchester, at a friend's house.

Etc. (abridged from Devitiis, G., Mariani L. and K.O.Malley. 1995. P. 50)

Exploratory task 3.12

Simulation grammar activities are often role-plays and group discussions. E.g. a discussion can be a proper communicative setting to practice sentences of unreal condition "If you were…" "If it had been…" etc. A role-play "At the doctor's" can be useful to teach modal verbs in the sentences "You should…", "You mustn't…" etc. Run a simulation activity with your peers and reflect on it. 
SAQ 3.1
Match the given types of grammar activities (1-11) with the grammar tasks (A - K)

	Grammar Activities
	Tasks for the Learners

	1. Induction of the rules

2. Deduction from the rules

3. Structure-based substitution.

4. Completion drill

5. Transformation drill

6. Text-based drill

7. Meaning-based drill

8. Context-based drill

9. Communication-game drill

10. Problem-solving drill

11. Role-play drill

12. Testing


	A. You are a driver in a foreign country, where the road signs are strange to you. Before you set out on a journey look at the map and say what you must do if you see these signs.

B. Study the given phrases and say what is in common between them all.

C. You know that Present Progressive denotes a temporary activity taking place at the moment of speaking or writing. Go through these examples and mark those, which do not fit the general definition.

D. Choose the sentence that will have the same meaning as the given sentence.

E. Rewrite the sentences so that they will have the same meaning in the Passive

F. Fill in the missing words

G. Learn the poem paying your attention to the use of modal verbs

H. Read the whole text through and fill-in the missing words (one in each space)

I. For questions 1-15, read the text and look carefully at each line. Some of the lines are correct and some have a word, which should not be there. If a line is correct put a tick (() in the space on the right. If there is a word, which should not be there, write the word in the space on the right. There are two examples at the beginning (0 and 00)

J. In your team of five each has a card with important flight details. By asking each other questions, try to find out all the flight details

K. You have got five items that can help you survive in life-threatening circumstances. Agree among your team on the most useful item. Remember to use Present Simple in the if-clause. E.g. If we use the looking glass, the rescue team will easily find us by the reflected light.

L. Interrogate a suspect


Observation task 3.1

Use the bull's eye format (below right) to observe your peers teaching grammar. Give the scores for every aspect of evaluation and mark the points on the “bull’s eye”. 

	Points of evaluation
	Mark your scoring

	1. Clarity of explaining the grammar rule

2. Effectiveness of preparation for the language

3. Effectiveness of preparation for the ideas

4. Effectiveness of running the main activity

5. Reflection on learner errors

6. Interaction with learners

7. Confidence-building in learners


	Total:


Input reading 4

Warming-up discussion 4.1

Indicate steps of teaching grammar. What do you start with? What do you do next? Etc.

	


Exploratory task 4.1
Choose a grammar subject and sequence the steps of teaching it. You can have more than five steps as given on the flow chart.

	Step 1


	Step 2
	Step 3
	Step 4
	Step 5



Exploratory task 4.2

Try to give rules to the following language samples (all language samples are grammatically correct and have a certain sensible communicative message)

	Grammar samples
	Rules 

	1. He locked the door
	

	2. He locked himself out of the car
	

	3. The dog barked the burglar out of the room
	

	4. He said he will travel abroad
	

	5. He said he would travel abroad
	

	6. If the party starts at eight let’s have a bite
	

	7. If the party will start at eight lets have a bite
	“Will” in “if-clauses” is used to show definiteness of what will happen

	8. I am having a problem
	

	9. I am having a new coat
	“Having” can mean “buying soon”

	10. I had clicked the door before he saw me
	

	11. I clicked the door before he had seen me
	


Exploratory task 4.3

"Two steps forward - one step back" means that the "meaningful drill" usually comes after the "functional drill". Instead of proceeding further to fluent communication tasks, the cyclical logic prompts the return to the "formal drill" again to reinforce the knowledge through language analysis. Plan the steps of teaching a grammar item and implement the cyclical logic "two steps forward - one step back" 

	1. 
	2. 
	3. 
	4. 
	5. 
	6. 
	7. 


Exploratory task 4.4

The task for the learners is: "Imagine that you are in the Zoo watching the monkeys and exchanging your comments. Imagine also that monkeys are watching you and exchanging their comments about people: "Look! This girl is making faces!" The grammar subject of this activity is Present Progressive (upper intermediate level). Design the pre-activity phase of this task. How are people similar to and different from the monkeys? 
	Pre-activity




Micro-teaching 4.1

Compose or choose from a course-book and run a grammar activity with pre-activity, while-activity and post-activity phases. After micro-teaching with your peers, reflect on how the activity went on and what you would like to change in the future. 

· Pre-activity (reviewing grammar rule, preparing for the language, preparing for the ideas)

· While-activity (doing the task)

· Post-activity (focus on the language, integrating with other material, setting a further task)

Indicate the following: 

Goal of instruction (e.g. teaching to express future actions in conditional clauses “if”)_________________________________________________________________

Stage of teaching (e.g. material presentation, meaningful drill, communicative production etc)_________________________________________________________

Level of learner language (elementary, intermediate, advanced etc)______________
	Phase
	Procedure

	
	Teacher
	Learners

	· Pre-activity

· While-activity

· Post-activity
	


Integrated task 4.1

1. Describe your teaching situation

2. Supply the theoretical  rationale for teaching

3. Design the activity and run it with your students or in your peer group

Reflect on the activity critically referring to external feedback
Phone Richard. Very important. Lunch with the Browns. Boring as usual. Buy a rail ticket. A day off tomorrow. Take Charlotte to the airport. Courtesy gesture. Have dinner with my uncle. Did not make it last time. Return home by six. Expect a telephone call.





Phone Richard. Very important. Lunch with the Browns. Boring as usual. Buy a rail ticket. A day off tomorrow. Take Charlotte to the airport. Courtesy gesture. Have dinner with my uncle. Did not make it last time. Return home by six. Expect a telephone call.








