Exploratory task 1.3

Non-native speakers of English got the task to fulfil teacher’s commands such as to draw pictures or write words from dictation. They made mistakes in doing the task. How can you account for the mistakes made? 

	Students’ mistakes
	Explanation

	1. Draw a sheep on the board. (Spanish speakers often draw a ship). 

2. Write the letter "P" above the sheep. (Arabic speakers often write " B"). 

3. Use the "P" as the start of the word "pleasant" and write the word (Japanese speakers often write "present "). 

4. Write "light" next to pleasant. (Japanese speakers often write "right"). 

5. Draw a mouse next to the word "light". (Spanish and Japanese speakers often draw a mouth) 

Draw a pear next to the mouse. (Arabic speakers often draw a bear) 
	


Exploratory task 1.4

In the left column check the pronunciation of words in the poem. In the right column check the spelling of words where spelling errors are so typical.
	Poem
	Difficult spelling

	Compare alien with Italian,
Dandelion and battalion.
Sally with ally, yea, ye,
Eye, I, ay, aye, whey, and key.
Say aver, but ever, fever,
Neither, leisure, skein, deceiver.
Heron, granary, canary.
Crevice and device and aerie.
(Author unknown)
	Accomodation, visitting, recomend, seperate, pronounciation, begining, recieve, beleive, disapointed, grammer, reciept, desparate, accross, apparant, exagerate, hierachy, hypocrasy, infinately, pain-staking, sence, tendancy, twitchlight (such spelling errors are often made by native speakers)


Exploratory task 1.5

Choose the right stress for the following verbs, nouns, adjectives and adverbs. 

	Upkeep, underground, oversight, overnight, output, forecast, downfall, offshoot, upset, understand, inquire, outspoken, forewarned, upstairs, offhand, bad-tempered, self-centered, first-class, week-end, arm-chair, chandelier, lemonade, mayonnaise, footballer, dictator, expertise


SAQ 1.1

Match the following types of pronouncing well known words and word combinations with the type of phonemes modification in connected speech. Explain the articulation mechanism of these cases

	Typical pronunciation
	Phonemes modification

	1. [thishyear]

2. [illegal]

3. [impossible]

4. [dissimilar] 

5. [libry]

6. [cabnet]

7. [horshue]  
	A. Elisions

B. Assimilation


Merger of phonemes typical of conversational style can be found in the rap “Hello there now!” (pronounced rhythmically with four beats to a bar)

A. Hello there now, 

Where’ve you bin?

I called roun’ta see ya,

Butcha never in!

B. Oh didn’tcha know

I’ve moved away?

I’ve gotta new job

Bin gone since May

A.  Congratchulations! 

    That’s really great!

    Hey, why do’ntcha

    Come out an’ celebrate?

B. Terrific idea!

Let’s hit the town.

Dja know that new place –

The Rose ‘n’ Crown?

A. Yeah – see ya there

Bout half past eight.

Gotta get back now

Don’t wanna be late

B. I’ve gotta go too –

It’s nearly noon

We’ll have a lotta fun,

I’ll see ya soon.

(From Taylor, L. 1993. Pronunciation in Action. Prentice Hall. P. 30) 

Exploratory task 1.6

There are English jokes that are based on modification of phonemes. Read the following jokes and explain what produces the pun effect in them. Give the standard spelling of the pun line (line that has a “word play” in it). Try to trace the path from the full pronunciation of the phrase to the reduced conversational style.

	Jokes
	Full spelling of the pun line

	A. Jamaica?

B. No, not me

A. Who’s there?

B. Jemimah…?

A. Jemimah who?

B. Jemimah coming in? It’s cold outside!

A. Who’s there?

B. Juno

A. Juno who?

B. Juno your house is on fire?
	


(From Taylor, L. 1993. Pronunciation in Action. Prentice Hall. P. 30)
Major components of teaching pronunciation are English sounds and intonation. English consonants (24) are represented in the chart below:

	Manner
	Place of articulation

	
	Bilabial
	Labio-dental
	Dental
	Alveolar
	Palatal
	Velar
	Glottal

	Stop
	P B
	
	
	T D
	
	K g
	

	Fricative
	
	F V 
	Th  
	S Z
	Sh Zh
	
	H

	Affricate
	
	
	
	
	Tch Dge
	
	

	Nasal
	M 
	
	
	N
	
	Ng
	

	Liquid
	W 
	
	
	R
	J
	
	

	Lateral
	
	L 
	
	
	
	
	


These sounds make up the target in teaching English consonants

Vowel sounds can be distinguished from one another  by which part of the tongue is involved (front, central, back) and by how high the tongue is when the sound is produced (high, mid, low). These two dimensions are summarized in the vowel quadrant:

	
	Front
	Central
	Back 

	High


	Tea  

     Tip
	
	Too  

     Took

	Mid

 
	Pen

    
	Cup
	Tall

      Tar

	Low


	  Tap
	
	          Spot


A typically English feature of the vowel system is the diphthongs or the vowel glides. The vowel glide in the  English diphthongs is shown in the quadrant below:

	
	Front 
	Central 
	Back

	High
	I


	
	U

	Mid
	E
	Neutral
	

	Low
	
	A
	O


E.g. play, near, town, pair, time, tour, toy etc. (After Celce-Murcia, 1996. P. 101)

English intonation can be introduced to the learners as the variation of the voice pitch levels. This can be compared to the variation on the music staff. The staff and an example sentence can be drawn as follows:

	Extra-high
	               NOT AN 

	High
	                                  ELEMENT OF

	Mid
	AND                                                        TRUTH 

	Low
	                                                                                         IN IT


(Celce-Murcia, 1996. P. 193)

Major intonation tone groups are: low rise and low fall, high rise and high fall, fall-rise (within one syllable), rise-fall (within one syllable), fall + rise (within a series of syllables) and rise + fall (within a series of syllables), mid-level tone.

Exploratory task 1.7

Match the following phrases in the dialogue with the appropriate tone-groups. Compare your results with your peers’.

	Dialogue 
	Tone-groups 

	1. Hello?

2. Hello, this is Joe,

3. Oh, hi Joe. How are you?

4. I am fine. Can I talk to Jesse?

5. She is out. Should I tell her you called?

6. Yeah. I won’t be able to meet her tonight. My whole family is going out for dinner.

7. Okay. I’ll be sure to tell her.
	A. Low rise

B. High rise

C. Low fall

D. High fall

E. Fall-rise

F. Rise-fall

G. Fall + rise

H. Rise + fall

I. Mid-level tone


Input reading 2

Warming up discussion 2.1

There are two kinds of knowledge in mastering the English pronunciation. One type of knowledge is intuitive, which is a language feeling. The other type of knowledge is analytic and is based on the knowledge of articulation.. List all the “pros” and “cons” of the intuitive and analytic ways to teach English pronunciation

	Intuitive knowledge
	Analytic knowledge

	Pros
	Cons 
	Pros
	Cons

	
	
	
	


Exploratory task 2.1

Practice the rhyme given below and observe the errors and slips you and your peers have made. Try to account for the errors and slips:

	Poem
	Errors and slips
	Explanation

	A tutor who tooted the flute,

Tried to tutor two tutors to toot.

Said the two to the tutor:

Is it better to toot,

Or to tutor two tutors to toot?


	
	


Exploratory task 2.2

Try to add more words into the dialogue to train the sound [au]. Give the text for imitation to the peers. 

· I’ve found a mouse!

· Found a mouse? Don’t shout so loud! Sit down.

· I’ve found a brown mouse! A mouse running around in the lounge!

· On the ground?

· Under the couch!

· Get it out!

· How?

· Somehow. Turn the couch upside-down. Wow! A mouse in the house! Ours is the foulest house in the town?!

     (words to insert: now, round, Brown, cow, ouch, clown, pounds, down, gown, sound, owl …).

Phonetic description. The teachers and learners used articulation descriptions, phonetic alphabets (transcriptions)  and sound charts to describe the language.

Exploratory task 2.3

Try the following activity with your students or peers and reflect on the procedure. Show the learners a picture and ask them to pronounce all the sounds they need to describe it. The learners first pick out the necessary words, analyze the sounds that are used in these words and finally produce a list of the sounds necessary for the description of the picture. After that they practice the sounds, pronounce the sounds in the words and finally describe the picture.

	Picture
	Sounds

	[image: image1.wmf]
	


Minimal pair drills. The technique helps the students distinguish  between similar sounds in the target language through listening discrimination. Contrastive exercises train  in  learners  the  ability  to distinguish the meaning with the help of phonemes.  E.g.  I feel that I  have  my...(fill).  I  can't   go   up   the   hill   on high...(heel). There    are   too   many   sheep   on   such   a small...(ship). In order to make the minimal pair  drill (e.g. /n/ VS /ng/) more communicative, pair work can be organized and the students are asked to ask each other questions using the list of names and activities. E.g. Where’s Ron? – He is running. Where’s John? – He is jogging.

	Names
	Activities

	· John

· Dan

· Lynn

· Sean

· Brian

· Ken

· Ron

· Jane

· Don
	· Jogging

· Skiing

· Swimming

· Boating

· Playing

· Bowling

· Dancing

· Cleaning

· Singing

· Scanning 

· Jamming

· Darning


(After Celce-Murcia, 1996. P. 61)

Exploratory task 2.4

Practice the following pairs of words. Pronounce a word and make your partner decide on which word of the pair you actually pronounce. Register all the errors in pronunciation and comprehension:

	Pairs of words
	Errors 

	mouse – mouth

sum – thumb

sick – thick

sink – think

pass - path 

free - three 

first – thirst

fin – thin

half - hearth 

tin - thin 

tree - three 

tanks - thanks 

sheet – sheath

Dan - than 

dare - there 

doze - those, 

whizz – with

breeze – breathe

 boos – booth

 size – scythe


	


Exploratory task 2.5

Work out an activity to create tongue twisters of your own:

Write your full name, including any nicknames you may have: 
__________________________________________________
Now students work in groups of three. Dictionaries are okay! 
Pass your paper to the person on your right. Write one answer for every question you have received by passing each time your paper to other students. Your answer must begin with the first sound in the person's name (e.g. Mary - made a mess). Continue doing this until all the blanks on all the papers are full. You should have different answers from all the people in your group when your paper comes back to you! 

What did s/he do? ___________________________________ 
Where? ___________________________________ 
When? ___________________________________ 
 Why? because ___________________________________ 
Now use your paper to make funny tongue twister combinations. How many can you create? Which one is the funniest? 
 Example answers: 
WHO: Mary 
DID WHAT: met a man, ate mangoes, married a monkey 
WHERE: in Minnesota, at the Market, in Montreal 
WHEN: on May 5th, at midnight, in the middle of winter 
WHY: because she was mad, by mistake, because her mother made her do it 

Possible texts of the tongue twisters
Mary met a man at the market on May and  her mother made her do it. 
Mary married a monkey in Minnesota at midnight because she was mad. 
Mary ate mangoes in Montreal in the middle of the morning by mistake. 

Students can illustrate their best tongue twisters with or pin-ups for the class! 
Exploratory task 2.6

Shifts of stress can be practiced with the nursery rhymes that have a typical pattern or rhythm. Could you think of the rhythm pattern to the rhyme below? 

Mary, Mary,

Quite contrary

How does your garden grow?

With silver bells,

And cockle shells,

And pretty maids all in a row.

Exploratory task 2.7

In the rhyme that follows first try and produce the rhythmic pattern of your own (the given pattern should be masked)  and then compare it with the one given to the right of the poem

Little Jack Horner                           -..-.

Sat in a corner                                 -..-.

Eating his Christmas pie                  -..-.-

He stuck in his thumb                       .-..-

And pulled out a plum                       .-..-

And said “What a good boy am I”   ..--..-.-

Recitations. Passages are given to the learners for practice and recitation with the focus on stress, timing and intonation. This techniques may or may not involve memorization of the text.

Exploratory task 2.8

Analyze the following “jazz-chant” and predict the phonetic difficulties it may cause:

	Jazz-chant
	Pronunciation difficulties

	Sorry I wasn't in class.

I said, I'm sorry I wasn't in class.

I had the flu.

My cat got sick.

My car broke down.

I lost my keys.

Sorry I wasn't in class.

I said, so sorry I missed your class.

I overslept.

I missed the bus.

I met a friend.

I had a date.

So sorry I missed class.

I know I should have come.

It's the only way to learn. 
(Graham,.C. 1978. Jazz chants. N.Y.)
	


Exploratory task 2.9

React to the following situational phrases with an interjection. Clarify the intonation and feeling you want to express.

	Situation
	Reaction

	· You take a sip of refreshing coffee

· The dog is ill again

· The door slams on your finger

· The new movie is opening tonight

· You have to plug it in before it works

· You are driving over a speed limit and see a police car in your rear-view mirror

· Look! There's a fly in your soup

· While spilling your coffee …

· You finally understand the math problem

· You don't hear what someone says

· You want to scare somebody

· Have you ever read this book?

· Can I trust you?
	Ahhh!

Aw!

Ouch!

Oh!

Oh…

Uh-oh…

Ooh!

Oops!

Aha!

Huh? (nasal)

Boo!

Uh-uh (nasal)

Uh-huh (nasal aha)


Creative exercises. These techniques incorporate phonetic tasks in the creative communicative task. E.g. Make up a list of your favorite fruit and pronounce the words to make everybody feel how you like the items. Make up a poem about the wind. End up every line with the sound /sh-sh-sh-o-o-o-w/. Read a news story to others. Sound bored, indifferent, shocked, irritated, angry or pleased. A creative activity can target the acquisition of a particular sound or a group of sounds. E.g. in the activity “/th/ voiceless VS. /th/ voiced” the learners can be asking each other about the relationship of the people in the family tree. E.g. Who is Keith’s mother? – Keith’s mother is Agatha.

	
	
	
	John
	Synthia
	
	
	

	
	Mathew
	Catherine
	
	
	Timothy
	Agatha
	

	Anthony
	Thad
	Garth
	Ethel
	Keith
	Meredith
	Ruth
	Beth


(After Celce-Murcia, 1996, P. 58)

Exploratory task 2.10

Read the following poem and decide upon the intonation of questions (low rise, high rise etc) that you can use to make the poem sound better. Recite the poem and compare your versions in the groups.

	Poem
	Intonation of questions

	What is pink?                         

A rose is pink                                             

By the fountain’s brink.                        

What is red?                    

A poppy’s red                                              

In it’s green bed.

What is blue? 

The sky is blue                                           

Where the clouds fly through.

What is white? 

A swan is white                                             

So white in the light.

What is yellow?

Pears are yellow,

Rich and ripe and mellow.                             

What is green? 

The grass is green,

With small flowers between.

What is violet?                                                     

Clouds are violet                                           

In the summer twilight.

What is orange? 

Why, an orange,                                            

Just an orange! 
	


Exploratory task 2.11

Advertise the objects that are in front of you in order to convince the audience to buy them! You can advertise “a bag”, “a sandwich”, “a paper clip” etc. Speak non-stop for three minutes. Your presentation will be recorded as well as the presentations of other students. Decide which presentation is the most convincing and why. Give the scoring for the following

	Aspects of assessment
	Scoring

	· Clarity of diction

· Tempo of speech

· Variety of intonation

· Voice projection

· Meaningful emphasis of words
	


Exploratory task 2.12

Try the game rhyming dominoes. In the game words are used instead of numbers. Each player chooses out of the set 5 or 7 dominoes. The player with a double domino (having two rhyming words on it) starts the play. The next player continues by adding a domino, which has a word to rhyme. The game continues round the players and the first person to get rid of the cards is the winner. Use the following grid for cutting the dominoes across or down:

	Hair
	Wear
	Knew
	True

	Chair
	Blue
	Shoe
	See

	Share
	Tea
	Do
	Height

	Where
	Flight
	Who
	Most

	Pear
	Ghost
	Through
	Short

	Their
	Taught
	Two
	Hate

	There
	Plate
	Might
	Bite


Exploratory task 2.13

Guess the words. Every answer has the sound [tch] or [dge].

1. Famous English prime minister.

2. We eat bread, butter and … m

3. We buy jam in a  …r

4. You’ll get fat if you eat too much …ate.

5. A game for two is …s.

6. A young hen is a …n

7. This rude man is not a … n

8. This dangerous bridge is …st outside the village.

9. Tell me a funny …e

10. His new car is a … eep

11. To buy meet let’s go to the …’s

Three-phase framework for teaching pronunciation

The three phases for teaching pronunciation include pre-activity, while-activity and post-activity. The general contents of these phases can be as given in the table below:

	Phase
	Description

	· Pre-activity

· While-activity

· Post-activity
	Isolating phonetic material (sounds and/or intonation)

Focusing on phonetic material

Activating prior general knowledge

Motivating the learners for the activity

Performing the task.

Doing communicative and/or meaningful drill

Using phonetic means for communicative and/or creative purposes

Reflecting on the results

Re-visiting phonetic material

Further tasks for classroom or independent studies




Exploratory task 2.14

Match the following stages of running the activity and the phases of  pre-activity,  while-activity or post-activity. 

	Type of work
	Phase of the activity

	A/ Sequence the following sentence to produce a limerick:

So his life was incredibly long

He lay on his back

Who never did anything wrong

With his head in a sack

There was an old man of Hong Kong

B/Analyze how a limerick is written

There was a young man from Bengal

Who wen to a fancy dress ball.

He thought he would risk it

An go as a biscuit,

But a dog ate him up in the hall.

C/ Pick up the words from the limerick that contain “minimal phonetic pairs” e.g. the words that differ in only one sound e.g. /long/ /wrong/ etc. Practice the pronunciation of these words. Think of more phonetic minimal pairs of words and try to write a limerick of your own.
	1. Pre-activity

2. While-activity

3. Post-activity


(Limericks were found in Tayler, L. 1993. Pronunciation in Action. Prentice Hall. P. 117)

Micro-teaching task

You are to teach your learners the pronunciation of statements, questions and exclamations. You are going to show them a set of pictures. By using these pictures you can elicit either statements, questions or exclamations. To signal your learners what kind of sentences you want them to produce, you will use the cards

	!
	?
	.


 Work out the procedure of teaching in the three-phase framework.

	Phase
	Contents of work

	· Pre-activity

· While-activity

· Post-activity
	


Integrated task

· Describe your teaching situation

· Make concrete your goal of teaching pronunciation (e.g. pronunciation of certain sounds)

· Give the theoretical rationale for teaching

· Produce an activity in the three-phase framework

· Run the activity

· Reflect on the results giving examples from your observations while teaching

Draw conclusions on what can be improved in teaching
